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&
gliding Inclusive L

earning
O

pportunities
.

A
s skilled and dedicated educa-

tors throughout
C

olorado
team

 together
to

provide
quality inclusive services to all stu-
dents, there w

ill be a need to problem
-

solve and value the variety of w
ays

students.
can

dem
onstrate

their
learning abilities w

ithin the founda-
tions of the regular education cur-
riculum

. T
he array of learners in

inclusive classroom
s w

ill acquire and
apply know

ledge at different levels
and

rates
(U

dvari-Solner,
1993).

Schools that respect the educational
needs of individual learners seek to
ensure that all students' lives are
im

proved as a result of having partici-
pated in public schooling. M

oreover,
these student-centered schools address
the life-long goals of each learner by
furnishing experiences w

hich w
ill

enhance, the gifts and talents of each
w

hile building the necessary skills to
achieve these goals. Indeed, the rich-
ness of the general education cur-
riculum

 provides opportunities for
learning w

hich cannot be addressed in
isolated settings or separate cur-
riculum

.
T

herefore, understanding
each student's needs, accom

m
odating

their
specific educational require-

10

m
ents', and expanding the netw

ork of
stakeholders to problem

-solve can
assist schools to achieve a com

prehen-
sive and successful education for all
students (V

illa and T
housand 1991).

O
ften,

educator
expectations

regarding the outcom
es of learning

activities or the w
ay these activities

are com
pleted m

ust be adjusted to
ensure

all
students'

successful
learning of im

portant skills. For som
e

children and young adults w
ho have

diverse learning abilities .and unique
support needs, -participation in all
facets of school life w

ill require team
planning and problem

-solving to m
axi-

m
ize learning opportunities. Further,

how
 teachers organize their classroom

to influence and support learning m
ust

be analyzed so that educators can
structure appropriate curricular activ-
ities for students w

ho m
ay need to

learn different or additional skills to
achieve their life goals.

T
here are tw

o significant and inter-
dependent

elem
ents w

hich interact
throughout

the
learning

process:
classroom

 instruction and student per-
form

ance. Student perform
ance -is

directly dependent on the instruction
and curricular activities that occur
w

ithin regular education settings. T
he

2

success of instruction is m
easured by

the student's ability to apply learned
inform

ation to actual experiences and
activities w

ithin the classroom
 setting

and real-life situations. W
hen the

expectations w
ithin classroom

 cur-
riculum

, instruction, and routines are
congruent w

ith the individual student
goals, learning style and needs, stu-
dents can typically apply learned skills
across a variety of situations w

ith little
or no supports. H

ow
ever, w

here the
learner's perform

ance differs due to
discrepant goals, learning style, abili-
ties and needs, the perform

ance expec-
tations of the activity m

ay need to be
supported, adapted, or altered.

T
raditional assessm

ent of student
learning, including norm

 or criteria-,
referenced form

al assessm
ents, m

ay
not be practical or useful in providing
educators w

ith inforniation about
student preferences, interests, abili-
ties,

and
instructional

needs.
T

herefore, a useful process for educa-
tors w

ill be to gather inform
ation

about the individual student's lifelong
goals, learning, support needs, and
classroom

 curriculum
 and instruction

in an effort to identify outcom
es of the

learning process w
hich w

ill m
axim

ize
student perform

ance. A
dditionally,

educators
m

ust provide
m

ultiple

11
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know
ing and follow

ing classroom
 rou-

tines and rules, as w
ell as indicating a

student's need for corrective feedback
and further instruction. A

lthough m
ost

students w
ill be able to dem

onstrate
m

astery of these learner outcom
es to

som
e degree, students w

ith diverse
learning abilities w

ill require varying
types and am

ounts of instructional
supports.

Further,
learners

w
ith

diverse
abilities

and
significant

support needs m
ay require alternative

or adapted learner outcom
es w

hich ref-
erence the sam

e skill area to success-
fully enable them

 to participate to the
fullest extent w

ithin regular education
settings. A

lthough som
e students m

ay
have difficulty perform

ing skills w
ithin

activities defined to achieve typical
learner outcom

es, they m
ay be able to

learn and perform
 different levels of

proficiencies w
hich dem

onstrate their
grow

th tow
ard the content area.

C
onsider the

previous exam
ple

w
hich identifies the learner outcom

es
for a social studies class. A

 student
w

ho has diverse learning abilities and
significant support needs m

ay not be
able to read m

aterials and com
m

uni-
cate inform

ation through typical class
discussion or w

riting activities neces-
sary for perform

ance dem
onstration.

H
ow

ever, the student can show
 an

aw
areness of the global trade econom

y
through perform

ance of alternative
com

m
unication and w

ritten language
proficiencies w

ithin the sam
e class-

room
 activities. T

he typical learner
outcom

es can be altered or adapted to
allow

 the student to perform
 sim

ilar
proficiencies such as:

listen to taped reading m
aterials

w
hich explain m

ajor products of
those countries
learn the nam

es of tw
o different

countries
draw

 pictures w
hich illustrate

export/im
port products

m
atch pictures of products to cor-

responding countries on m
ap.

participate as a team
 m

em
ber in

a cooperative group
color in com

pleted assignm
ent on

m
onitoring sheet

w
ord process one paragraph of

inform
ation about a foreign

country from
 encyclopedia and

have peer audiotape for class pre-
sentation

T
o ensure all students have opportu-

nities to learn and dem
onstrate their

learning of the curriculum
, it is im

por-

4

tant to be thoughtful about how
 to

infuse the learner's unique and indi-
vidual instructional and support needs
w

ithin the
daily curriculum

 and
instruction. C

reating alternative w
ays

for students to utilize their unique
strengths and abilities to dem

onstrate
their learning is as im

portant as
understanding the unique support and
instructional needs of students w

ho
have diverse abilities. T

o effectively
identify individualized learner out-
com

es w
hich reflect student lifelong

learning goals, strengths, preferences,
and instructional needs, a system

atic
process to understand the student's
needs and ability to perform

 skills in
various settings w

ill be useful. Steps
w

ithin this system
atic process include:

1.
Identify the learner's lifelong
goals and aptitudes for school and
com

m
unity participation

s't
2.

D
eterm

ine instructional needs
and/or supports to m

axim
ize the

learner's participation in curric-
ular activities or routines

3.
A

nalyze the classroom
 routines

and activities to determ
ine typical

learner outcom
es students are

expected to dem
onstrate
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4.
O

bserve and determ
ine the

learner's to ability perform
 typical

learner outcom
es

5.
Identify individualized L

earner
outcom

es w
hich reflect the curric-

ular content focus and the
learner's life long goals and
instructional needs

T
able I provides an inquiry fram

e-
w

ork to com
plete each of these five

steps, including the questions to ask
during each phase of this process and
the assessm

ent tools w
hich m

ay be
useful w

hen gathering data to answ
er

these questions. T
o provide learners

w
ith educational experiences w

hich
m

eet their unique needs and prepare
them

 for adult life, it w
ill be im

portant
to understand the goals of each child or
youth. T

he initial step in this process,
then, is to gain insight about the
student as an individual.18

Step 1:

Identify the learner's lifelong goals
and aptitudes for school and

com
m

unity participation

W
ho is this learner?

W
hat are the learner's dream

s?
W

hat are the learner's fears?

S
tudent lifelong goals

t one tim
e or another during

our childhood, w
e all im

ag-
ned w

hat our life w
ould be

like w
hen w

e becam
e older. W

e
dream

ed about w
hat w

e w
ould be

w
hen w

e grew
 up, w

here w
e m

ight
live, and w

ho our friends m
ight be.

Several of us m
ade plans and achieved

them
 early on in adulthood. Som

e of us
shifted our life

goals m
any tim

es
during our pursuit of our dream

s. A
nd

a few
 of us did not recognize our

strengths and abilities at an early age,
and so becam

e "late bloom
ers". For

exam
ple, not m

any of us w
ere told w

e
w

ould be good teachers by those w
ho

w
ere instructing us during our school

years. O
ne role of educators has typi-

cally been to help children recognize
their strengths, abilities, and poten-

6

tial, as w
ell as provide them

 w
ith

opportunities to explore their dream
s.

T
his is especially im

portant w
hen

planning w
ith and for students w

ho
have significantly diverse learning
abilities.

M
any students and their fam

ilies
have expectations of school experi-
ences. E

ach student and their fam
ily,

how
ever, m

ay value and desire very
different outcom

es of education for
adult

life.
T

herefore, view
ing the

learner and their fam
ily as equal con-

tributors to the educational process is
critical

to
effective

planning. A
com

m
on understanding of the learner's

goals and the fam
ily's goals for the

student's future w
ill assist educators

in determ
ining w

hat skills students
w

ill need to reach their dream
s.

A
dditionally, such an understanding

w
ill help determ

ine w
hat supports stu-

dents m
ay need to fully realize their

am
bitions, and develop the interests,

strengths, and abilities that reinforce
their life directions.

T
here are different m

ethods for
determ

ining such goals. Som
e educa-

tors m
ay be fam

iliar w
ith such recog-

nized techniques as M
aking A

ction
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their lifelong learning goals, allow
s the

planning team
 to brainstorm

 and
provide support as the student and
his/her fam

ily becom
e em

pow
ered to

participate in their school and hom
e

com
m

unities. T
his person-centered

strategy can be key tow
ards the

building
of relationships

for
the

learner w
ithin their school and general

com
m

unity.

In the IPS process, the student and
their fam

ily, together w
ith friends,

teachers, and other persons significant
in their life, com

e together to address
questions w

hich allow
 the group to

understand the reality of the student's
w

orld. A
 sam

ple of som
e of the ques-

tions from
 the IPS m

enu m
ight

include:

W
ho is the learner?

W
hat are our dream

s for the
learner?
W

hat are our fears for the
learner?
W

hat are the learner's gifts?
W

hat w
orks/w

hat does not w
ork

for the learner?
W

hat is the current schedule for
this learner?
W

hat does an "ideal day" look like
for the learner?

W
hat w

ill the learner need to
m

axim
ize his/her participation

w
ithin this schedule?

T
he IPS process facilitates the

understanding of w
ho the student is in

term
s of his/her gifts and needs, w

hat
the dream

s and fears m
ight be for the

child and his/her fam
ily, and w

hat a
typical day m

ight look like for this
student. IPS also can focus m

em
bers of

the student-centered planning team
s

to identify specific supports/resources
that

can
assist

the
student

in
increasing school and com

m
unity con-

nections. A
dditional outcom

es realized
through IPS have included: fam

iliar-
izing all participants w

ith the needs of
the

individual
student

so
that

everyone
is

on
"equal

ground";
answ

ering questions about "W
here do

w
e go from

 here?"; increasing the
num

ber of environm
ents in w

hich the
student is a participant; expanding the
vision for the student; and expanding
the quality of life

for the student
through increased choices, em

pow
er-

m
ent and by altering the w

ay the
learner is view

ed.

IPS can build the foundation for a
m

utual
and

respectful
decision-

m
aking process w

ithin the student-

centered planning team
. M

oreover,
this student-focused strategy can set
the stage for planning team

s to jointly
identify and plan for the personal sup-
ports students w

ill require to m
eet

their individual needs w
ithin the

regular education setting.

T
o assist w

ith illustrating this
process, consider the follow

ing case
study:

P
hillip is a 9-year-old young m

an w
ho w

ill be
attending F

orrest H
eights E

lem
entary S

chool in
the fall. H

e's a happy and loving child w
ho has

an excellent self-im
age and a strong w

ill. H
is

friends describe him
 as funny, playful, and silly.

T
hey also com

m
ent on how

 m
uch he enjoys

com
ing to their houses to play. H

is parents state
that P

hillip
is a caring, lively, and som

etim
es

stubborn child. P
hillip has D

ow
n S

yndrom
e, but

is like typical nine-year-olds in his strengths and
interests. H

is parents w
ant him

 to have experi-
ences sim

ilar to those of other fourth graders.
T

hat is w
hy P

hillip's parents have requested that
he attend his neighborhood school and grade-
appropriate classroom

 in the fall.

P
hillip attended preschool at a com

m
unity-

centered bO
oard program

 for children w
ith dis-

abilities and began his public education in a
self-contained classroom

 w
ithin a local elem

en-
tary school (not his neighborhood school).
H

ow
ever, his fam

ily, friends, classm
ates and

teachers have all seen the benefits to P
hillip of

being involved w
ith his sam

e age peers through
integration into specials and som

e academ
ic
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classes. H
e m

odels his peers and enjoys the
friendships that he has established w

ithin the
center-based school and w

ithin his neighbor-
hood. T

herefore, his parents have decided that
inclusion into the attendance area school could
increase P

hillip's social, academ
ic, and life-skills

grow
th.

T
he educational ,team

 supporting
Phillip. ,m

ust now
 decide how

 to inter-
face

Phillip's
lifelong

goals
and

learning needs w
ithin the fourth grade

curriculum
. T

hey have decided that an
Individualized Planning Session w

ould
provide

critical inform
ation about

Phillip and his educational needs. T
he

educational team
, including his fam

ily,
friends, past and current teachers,
have all com

e together and have gath;
ered inform

ation about him
(F

igures
2-4).

Step 2:

D
eterm

ine the instructional needs
and/or supports to m

axim
ize the

learner's participation in curricular
activities or routines

W
hat w

ill the student need to
participate in school?26

e all have individual w
ays

in
w

hich
w

e
gather,

process, use, and relate
inform

ation from
 our environm

ents as
w

e learn to attain our lifelong goals.
K

now
ing our unique learning and com

-
m

unication characteristics aides us in
perform

ing at our best as w
e partici-

pate in activities at w
ork, hom

e, or
play. Individualized Planning Sessions
allow

 educational team
s to identify

the lifelong goals of individual stu-
dents, as w

ell as activities w
hich w

ill
assist them

 w
ith gaining their dream

s.
W

hile IPS addresses som
e needs of. the

student and can identify som
e general

supports to assist the learner, a m
ore

system
atic

process
to

determ
ine

student needs w
ithin specific, environ-

m
ents w

ill be necessary. In an effort to
m

axim
ize the benefits of those acad-

em
ic, social, and life-skills learning

opportlinities, it w
ill be im

portant for
student-centered planning team

s to
determ

ine the general skills and sup-
ports w

hich students w
ill need, as a

result of their diverse learning abili-
ties, to participate in these activities.
A

nalysis of these skills and support
needs include those skills and supports
w

hich are critical in any environm
ent

the student is in and those w
hich

increase access to activities and rou-

10

tines w
ithin school settings.

T
o identify a student's support and

instructional needs, planning team
s

m
ust consider the environm

ental and
C

urricular considerations, based on the
unique, individual learner characteris-
tics, w

hich are critical to the student's
ability to participate in any environ-
m

ent they are. in. A
dditionally, team

s
w

ill need to determ
ine those skills

w
hich w

ill require planned and sys-
tem

atic instruction for the learner to
achieve

life
goals through active

learning w
ithin classroom

 activities
and routines. T

hese ,considerations for
skill

developM
ent, and

supports
include the learner's:

com
m

unicative intent, abilities
and m

ethods
behavioral and/or affective consid -.
erations
assistance or accom

m
odation

needs
social interactions and relation-
ship needs
personal care and organization
tim

e m
anagem

ent abilities
academ

ically-related task perfor-
m

ance
life-skill developm

ent
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nication; rather, they perceived the
challenges as behavioral issues. T

he
student w

ho had a tem
per tantrum

because she could not have access to
the w

ater fountain w
as m

erely seen as
exhibiting non-com

pliant behavior.
T

he m
ost current approaches, how

ever,
suggest that w

e provide support for
increasing and enhancing a variety of
m

odes of com
m

unication in order to
decrease behavioral outbursts.

U
nderstanding the B

ehavioral and/or
A

ffective N
eeds of the S

tudent

A
llbehavior occurs for a reason
(H

aring &
 L

ovinger, 1989).
U

nderstanding w
hy som

e stu-
dents act out can assist educators to
cope w

ith and support learners w
ho

m
ay require environm

ental/curricular
adaptations and/or alternative instruc-
tional strategies to support their
learning in the general education envi-
ronm

ent. If the appropriate supports
for the student are put in place in a
proactive m

anner, the likelihood of the
student's acting out can be decreased
significantly. E

ffective classroom
 structure

and m
anagem

ent is key to developing
a successful learning environm

ent.
T

he establishm
ent of routines, rules,

30

and natural consequences can provide
all children and young adults w

ith
structures to teach and m

aintain
expected classroom

 behavior. H
ow

ever,
even w

ith the m
ost skillful utilization

of preventative techniques, there m
ay

be som
e learners w

ho w
ill benefit from

approaches
to

support behavioral
change w

hich are in addition to or dif-
ferent from

 typical classroom
 m

anage-
m

ent structures.

Further, there m
ay be students w

ho
w

ill require direct instruction to use a
replacem

ent for unacceptable behav-
iors as their m

ethod of com
m

unication.
R

em
em

ber the exam
ple of the student

w
ho grabbed the teacher because

he/she w
anted a crayon. T

his student
could not vocalize his/her need, but
used grabbing to get the teacher atten-
tion. Planned and structured instruc-
tion m

ust be scheduled to teach the
leaner a m

ore desirable m
ethod of sig-

naling the need for teacher assistance.
T

herefore, in order to teach a student
different behaviors, it w

ill be critical
for student-centered planning team

s to
understand the m

otivation of a student
to act in w

ays that are usually consid-
ered inappropriate or disruptive.
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U
nderstanding the m

otivation can
also assist the planning team

s in
setting long-term

 educational goals
and providing instructional strategies
w

hich address the affective and behav-
ioral needs of the student. C

onsider
w

ays in w
hich students m

ay gain the
teacher's attention during a class dis-
cussion. Som

e children m
ay raise their

hands quietly and w
ait for the teacher

to call upon them
; others m

ay call out
the teacher's nam

e w
hile getting out of

their seats. Som
e m

ay grab at the
teacher, as in the previous exam

ple.
A

ll of these m
ethods m

ay be effective
in gaining the teachers attention.
H

ow
ever, raising hands to answ

er
questions m

ay be the classroom
 rule or

the teacher's desired m
ethod for stu-

dents to gain attention.

A
 crucial task of team

 m
em

bers,
then, is to determ

ine w
hy a learner

acts in w
hat is considered as an inap-

propriate m
anner and w

hat skills the
student w

ill need to learn to get the
desired outcom

e in an appropriate, yet
effective w

ay. Som
e elem

ents w
hich

influence how
 students respond w

ithin
the classroom

 structure include the fol-
low

ing:
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sider the follow
ing factors w

hich influ-
ence successful classroom

 access for
each student:

m
obility assistance needs of the

student
physical activity requirem

ents of
the student
student seating arrangem

ent
needs
physical ability of the student to
m

anipulate m
aterials and tech-

nology needs
student w

orkspace needs
classm

ate availability for support

U
nderstanding the S

ocial Interaction
and R

elationship N
eeds of the

Learner

ll hum
ans have the basic need

for
love

and
belonging

(M
aslow

,
1968).

Form
ing

m
utually-valuing relationships can

achieve the m
eeting of that need. B

y
nature of their function, schools offer
lim

itless opportunities for the develop-
m

ent of these relationships. For the
child w

ho is socially adept and out-
going, the task of form

ing friendships
com

es naturally. H
ow

ever, som
e chil-

dren and youth rem
ain isolated due to

34

lack of aw
areness and skills to form

those relationships in a m
utually

acceptable m
anner. L

earners w
ho

have different com
m

unication m
odes

and/or learning abilities than their
peers: m

ay require direct instruction to
appropriately initiate or respond in
interactions w

ith others. Further,
classm

ates, educators, and personnel
w

ithin the school m
ay need to have

interactions w
ith the student m

odeled
for them

 to understand the com
m

u-
nicative intent and style or affective
needs of the student.

K
now

ing how
 children and young

adults of different age levels gain and
m

aintain friendships is im
portant in

an effort to determ
ine how

 to best
support each student w

ith relationship
developm

ent. Schools are typically rich
environm

ents w
here social develop-

m
ent of children can be enhanced.

H
ow

ever, som
e students m

ay not
understand how

 to go about gaining
and/or m

aintaining a positive relation-
ship w

ith their peers. T
herefore, m

any
educators have incorporated prosocial
skill activities as part of the daily
social studies curriculum

 to encourage
the grow

th of healthy interactions.
A

dditionally, som
e school com

m
unities

14

have found the use of schoolw
ide gov-

ernance structures helps to foster
friendships am

ong their children and
also encourages a cooperative clim

ate
w

ithin the building. W
henever w

e can
share in the notion that everyone (stu-
dents and adults) can learn how

 to get
along better, the burden to change
becom

es less on the child w
ho is expe-

riencing
difficulties. M

any tim
es,

sim
ply changing the environm

ent
fosters the nurturing that's needed.
R

ecent studies have found that a
school's support and nurturing of the
grow

th of relationships am
ong its stu-

dents and faculty is a critical factor in
bringing

about
school

change
(Sergiovanni, 1994).

R
elationships betw

een children and
young adults at different grade levels
m

ay be influenced by an array of
factors. O

ften, their physical proxim
ity

in activities w
ill facilitate the grow

th
of relationships betw

een prim
ary-aged

children. Y
outh at the interm

ediate
level m

ay com
e together around

com
m

on interests, such as sports or
preferred entertainm

ent activities.
Since the w

ay relationships are form
ed

alter throughout a student's educa-
tional

experiences,
team

s
should
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e physical assistance needs of the
student

e m
obility abilities of the student

U
nderstanding the T

im
e

M
anagem

ent N
eeds of the Learner

0
ccasionally,

there
isn't

enough tim
e to achieve w

hat
w

e had hoped to accom
plish

in a certain period. L
earning how

 to
effectively m

anage our tim
e is an easy

task for som
e, and difficult for others.

Pacing ourselves and "w
atching the

clock" are skills m
any of us have

learned to predict our tim
e needs.

H
ow

ever, som
e of us m

ay require
adaptations in our daily lives to assist
w

ith m
onitoring task com

pletion and
tim

e m
anagem

ent. Som
e of these

adaptations m
ay include a da.ytim

er
calendar, w

atch, and/or alarm
 clock.

T
o

be
sure,

pacing
ourselves

throughout the day by follow
ing a

routine and anticipating tim
e needs

are skills required throughout our.
lives.

Prioritizing our activities and com
-

pleting them
 w

ithin given tim
e periods

are skills m
ost of us learn early in

school. T
hese skills are em

bedded in

38

the typical daily routines and dem
ands

w
ithin the classroom

 and school envi-
ronm

ents. C
onform

ing to these tim
e

standards provides a structure for stu-
dents to anticipate activity changes
and gage the sequence of events
involved

in
the

daily
routine.

A
lthough internalizing schedules and

routines, as w
ell as effectively m

an-
aging tim

e to com
plete daily activities

is a skill that m
any children learn

w
ithin the first years of school, som

e
learners w

ith diverse abilities m
ay

require intentional instruction and
adaptations around tim

e m
anagem

ent.

T
o ensure appropriate instruction in

these areas, team
s w

ill need to eval-
uate

typical
tim

e
m

anagem
ent

requirem
ents

w
ithin

the
school

setting, including but not lim
ited to

know
ing:

typical daily schedules of the
grade level
cues available to let students
know

 w
hen activities are

changing
tim

e allotm
ent for transition from

activity to activity
room

 or teacher changes
throughout the day

16

hallw
ay activity during class

period changes
consequences for tardiness

A
s team

s com
e together to plan for

the necessary instruction to prom
ote

student interdependence w
ithin the

school and future settings, the fol-
low

ing inform
ation m

ay prove useful
for effective instructional planning:

classm
ate availability for m

obility
assistance
ability of student to self-m

onitor
tim

e
ability of student to attend to
natural cues and/or need for
object, picture, or w

ritten
schedule

'
tim

e factors associated w
ith

m
obility m

ethods
need for transition preparation

U
nderstanding the A

cadem
ic N

eeds
of the Learner

n
im

portant
educational

outcom
e for all students is the

cquisition of the skills and
know

ledge necessary to be a con-
tributing m

em
ber of the com

m
unity.

T
he school curriculum

 is designed to
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For
the

m
ajority

of
students,

learning and applying these basic
skills to present and future settings
w

ill not be problem
atic. H

ow
ever, for a

few
 learners w

ho m
ay have signifi-

cantly diverse learning abilities, the
initial educational focus m

ay center
prim

arily on the developm
ent of these

skills. A
ll environm

ents in the school
com

m
unity can provide a variety of

instructional experiences for students
to develop, expand and practice skills
for adult life participation.

T
herefore, team

s w
ill need to eval-

uate the skills and outcom
es related to

the curriculum
 w

hich are focused on
life skills and w

hich typical learners
perform

, including:

daily routines students are
expected to perform

 (such as
selecting and paying for lunch in
cafeteria, cleaning desk off each
afternoon)
specific roles w

ithin cooperative
learning groups to m

aster content
as w

ell as learning how
 to w

ork
in groups
classroom

 jobs and/or electives
designed to increase the learner's
interest and responsibilities

42

A
fter com

pleting the S
tudent S

upport/Instructional N
eeds C

hecklist
and obtaining inform

ation from
 the IP

S
, P

hilip's team
 has identified

the follow
ing needs w

ithin settings that he w
ill access, including:

C
om

m
unication N

eeds:
respond to greetings in an age-
appropriate m

anner
'

ask for/accept teacher or peer
assistance
use a sentence to answ

er sim
pli-

fied questions during group
instruction

B
ehavior and/or A

ffective N
eeds:

0 m
ake choices w

ithin activities
'

follow
 directions

'
attend to teacher during group
instruction

R
elationship D

evelopm
ent:

'
w

ork collaboratively w
ith class-

m
ates

T
im

e M
anagem

ent:
0 use a picture schedule to follow

grade-level routines

A
cadem

ically-R
elated T

asks:
0 w

rite num
bers in

sequence/colum
ns

Life-S
kills D

evelopm
ent:

dial the sequence of num
bers on

a telephone
learn to use a calculator
practice copying letters and
num

bers from
 a m

odel (paper,
board, overhead) to ow

n paper
increase use of technology to aid
learning and recreation
use paint as an art m

edium
 to

express self
learn about different jobs w

ithin
the com

m
unity

F
igure 5
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Figure 6
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expected curricular outcom
es

addressed; perform
ance criteria

for this class/course
typical routines and activities
used w

ithin the classroom
style of inform

ation presentation
grading standards
learning m

aterials utilized

A
s team

s w
ork together to problem

-
solve w

ays to m
axim

ize student partic-
ipation, it w

ill be im
portant to focus on

the
learning

routines,
m

aterials,
expectations, and grading structures
typical to the classroom

. If the student
w

ill require m
odifications or adapta-

tions in these areas, it w
ill be im

por-
tant for team

s to try to reference
sim

ilar routines, m
anagem

ent tech-
niques, grading form

at, and m
aterials.

C
onsider the follow

ing exam
ple:

W
ithin a m

iddle school classroom
,

students m
ight be able to participate in

a Friday party if they earn an appro-
priate num

ber of points for follow
ing

classroom
 rules throughout the w

eek
and com

pleting all assignm
ents.
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For a student w
ho has difficulty fol-

low
ing all of the rules, as w

ell as
delaying gratification for five days, the
team

 m
ay decide few

er points w
ill be

required for this student to participate,
a daily point progress sheet w

ill be
kept, and/or only one classroom

 rule
per

w
eek

w
ill

be
em

phasized.
R

eferencing the typical classroom
m

anagem
ent can still hold the student

accountable
to

follow
the

sam
e

behavior standards as classm
ates, but

w
ith m

odified expectations.

T
eam

s can glean critical inform
ation

about how
 each educator sets up their

class or course through incorporating
the C

lassroom
 A

nalysis, as provided in
A

ppendix C
,

into the assessm
ent

process. C
onversation w

ith the teacher
as w

ell as observations by team
m

em
bers can allow

 student-centered
planning team

s to determ
ine how

student's w
ill best operate w

ithin the
general daily routines and activities of
the classroom

 and to prepare for sup-
ports as necessary.22

R
em

em
ber the m

atrix Philip's team
used to assist w

ith identifying and pri-
oritizing environm

ents w
here his

general and specific skills and support
needs could be m

et (Figure 6)? M
ath

class w
as identified as one of the

instructional settings w
here Philip's

needs could be addressed. M
r. Ford,

the teacher in the class, is a collabora-
tive m

em
ber of the planning team

.
T

able II illustrates inform
ation gath-

ered by the team
 through interview

ing
and observation. T

his know
ledge lets

the team
 know

 that M
r. Ford w

ould
like som

e assistance and m
odeling

about how
 to best include Phillip and

required sitting during review
 and

instruction m
ay be problem

atic if
alternatives

are
not

provided.
T

herefore, the team
 w

ill need further
inform

ation about specific student per-
form

ance expectations during those
activities and how

 Phillip accom
-

plishes these expectations.
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O
bserving C

lassm
ates' P

erform
ance

W
ithin C

urricular A
ctivities

W
hat are the typical learner outcom

es
w

ithin the classroom
 routines and

activities?H
ow

 students are expected to
follow

 classroom
 routines

and com
plete activities w

ill
define the learner outcom

es that
progress and grades w

ill be based on.
T

he w
ay a third-grader tackles an

assignm
ent to com

pose a story about a
fam

ous person w
ill look different than

how
 a high school student w

ill com
 -.

plete the sam
e assignm

ent Further,
the steps a secondary student w

ill be
expected to em

ploy w
ill require addi-

tional and m
ore com

plex skills than a
younger learner. T

he next phase of the
assessm

ent process, then, includes:

0 observing the skills and behaviors
classm

ates perform
 w

ithin rou-
tines and activities,

'
determ

ining how
 the teacher pre-

sents inform
ation and feedback

about expected student perfor-
m

ance, and;

54

T
his process of analyzing how

 a
student perform

s w
ithin a grade-

appropriate
activity

is
frequently

referred to as an ecological assessm
ent

(B
row

n, H
am

re-N
ietpski, Pum

pian,
C

erto, &
 G

uenew
ald, 1979). T

he infor-
m

ation com
piled

in
this

process
includes:

typical routines and sequences of
activities w

ithin the classroom
;

specific skill/behavior expecta-
tions required to perform

 each
activity;
instructional delivery including
cues, prom

pts and reinforcers
used; and learner perform

ance of
the skill/behavior.

T
o illustrate, consider a first year

Spanish class at the m
iddle school

level. T
he curricular focus for this class

includes activities w
hich are geared

tow
ard helping students to develop

understanding of Spanish-speaking
cultures, to acquire new

 vocabulary in
the language and to speak and w

rite
sentences in Spanish. A

ctivities w
hich

help students achieve these outcom
es

include singing group songs in the lan-
guage,

learning
new

vocabulary
through interactive discussion, and

24

reading stories w
ritten in the lan-

guage. T
he beginning sequence of

steps for a typical daily lesson m
ight

look like the follow
ing:

1.
upon entering the room

, respond
to teacher's greeting and question
in Spanish

2.
sing a song

in.Spanish, dem
on-

strating know
ledge of content by

follow
ing directions w

ithin the
song

3.
participate in gam

e w
hich

requires responding to pictures of
objects to review

 vocabulary
4.

have sm
all groups read chapters

of stories to each other

Students gain an understanding
of

expected
perform

ance
through instruction. E

ffective
instruction provides students w

ith
inform

ation in the m
anner that they

can best understand. M
aking sure that

the student know
s w

hat skills they are
to be w

orking on, providing guided
practice around these skills, and giving
corrective feedback to students can
increase the probability learners w

ill
attain the activity objectives, thus
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 c
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T
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 s
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 p
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 f
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 p
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 c
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 m
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 p
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 c
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t p
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)
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U
nderstanding these elem

ents of
instruction and observing how

 educa-
tors relay inform

ation to their students
can assist planning team

s w
hen a

learner is not able to participate in
classroom

 activities at the sam
e level

as his/her classm
ates. Som

etim
es

learners w
ith diverse abilities w

ill
require

additional
or

alternative
instructional approaches to under-
stand w

hat the expected perform
ance

is w
ithin any given activity. Som

e stu-
dents m

ay only require adjustm
ents to

the w
ay instructional inform

ation is
provided, such as through w

ritten
instructions along w

ith verbal cues, or
by increasing the num

ber of tim
es

during the activity a student is given
feedback. A

dditionally, other students
m

ay require m
odifications to the w

ay
they perform

 the activity. T
herefore,

the next step in an ecological assess-
m

ent is to evaluate how
 the student

perform
s the steps of the activity in

com
parison to classm

ate perform
ance.
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Step 4:

O
bserve and determ

ine the learner's
ability to achieve typical learner

outcom
es

C
an the student achieve the

typical learner outcom
es w

ithout
assistance?
C

an the student achieve the
typical learner outcom

es w
ith

additional support?
W

ill a different learner outcom
e

be expected for the student in
order to participate during the
curricular activity?
If the planning team

 has deter-
m

ined that the student cannot
participate m

eaningfully in the
curricular activity (even w

tih a
different learner outcom

e), is an
alternative activity/environm

ent
needed?

Student-centered team
s w

ill
need to assess w

hether or not
the learner w

ith diverse abili-
ties can achieve the expected outcom

es
of the activity or routine w

ith or
w

ithout additional support. W
hen stu-

dents cannot dem
onstrate m

astery of
the typical outcom

e, w
ith appropriate

adaptations, additional outcom
es iden-

26

tified during the student-centered
planning process should be infused
into the regular curricular activities
w

hen possible. T
he process of ana-

lyzing a student's perform
ance in rela-

tion to other classm
ates is called

D
iscrepancy A

nalysis (Falvey, B
row

n,
L

yon, B
aum

gart, &
 Schroeder, 1980).

T
he planning team

 identified the
typical learner outcom

es in Step
T

hree; now
 the team

 m
em

bers m
ust

observe the focus student participating
in the curricular activity to determ

ine:

1.
the steps of the curricular activity
the learner can perform

. indepen-
dently

If the student cannot perform
 all or

som
e of the steps of the curricular

activity, then...

2.
the steps of the curricular activity
the learner can perform

 w
ith a

different level and/or type of cue,
prom

pt, or reinforcer in order to
achieve the learner outcom

es

3.
the steps of the curricular activity
the learner can perform

 w
ith dif-

ferent m
aterials or w

ith m
inim

al
physical assistance in order to
achieve the learner outcom

es
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Student's N
am

e:Phillip

S
tudent O

bservation F
orm

C
lass: M

athem
atics

T
eacher: M

r. Ford
T

ypical Learner
P

articipation
S

tudent P
articipation

P
ossible A

daptations or
A

lternative A
ctivities

P
hillip's Learner

O
utcom

es
1. C

opy and com
pute 5 review

 m
ath

problem
s from

 overhead.
T

ries to copy num
bers but reverses

num
ber order; only copies tw

o
problem

s, w
riting addition sign

rather than m
ultiplication sign; uses

several lines on paper to w
rite

problem
; begins to add num

bers
using fingers to count; rew

rites first
problem

.

provide an enlarged xerox of
overhead

have Phillip choose and circle tw
o

Problem
s he w

ill copy and solve;
bold line paper, staring w

ith a
larger w

riting area, decreasing as he
stays w

ithin boundaries
have Phillip identify addition,

subtraction, and m
ultiplication

functions; verbalize w
hich function to

use in problem
; use calculator to solve

problem
 applying correct function

choose tw
o problem

s; copy onto
paper and solve w

ith peer assistance
use calculator to solve addition and

subtraction problem
s

2. D
em

onstrate cooperative group
skills w

hen practicing m
astered

content skills

C
an show

 peer flashcard w
ith

answ
ers w

ritten on back;
can determ

ine if answ
er is correct if

classm
ates respond by giving each

digit separately; e.g., 24 is stated as
"num

ber 2 and num
ber 4."

W
hen answ

ering, can say one-digit
num

bers if prom
pted by classm

ates;
does not know

 function sign, tried to
add num

bers using fingers instead of
m

ultiplying or dividing.

use calculator and appropriate
function to determ

ine answ
er from

flashcard
increase tw

o-digit num
ber

identification
verbalize num

ber w
hen show

n
tw

o-digit num
ber flashcards

enlarge print on flashcards
color code function to assist in

recognition

dem
onstrates know

ledge of
function sign (addition, subtraction,
m

ultiplication) by telling classm
ate

w
hich is appropriate
learns to recognize and say

tw
o-digit num

bers appropriately

3. Participate in class discussion of
next-level skill inform

ation

4. C
om

pute practice problem
 from

board w
ith m

odeling

A
ttends to teacher for several

m
inutes
B

egins to play w
ith pencil, starts to

tap pencil on the head of the
classm

ate in front of him
T

eacher tells Phillip to put pencil
dow

n and look at book
Phillip continues to tap peer on

head
T

eacher takes pencil aw
ay

Phillip puts head dow
n for the

rem
ainder of w

hole-group instruction

ask peer for assistance w
hen needed

to find appropriate page/problem
teacher w

ill alternate asking Phillip
questions about num

bers/functions on
board w

ith pointing to
problem

/num
bers

partner w
ith peer for assistance in

follow
ing in book

use the last ten m
inutes of the review

period to use telephone in office.
once a w

eek, learn about a
m

athem
atically-related career and

share inform
ation w

ith classm
ates

.

w
ill increase attention to teacher

through question answ
ering

w
ill follow

 teacher's directions to
w

ork w
ith peer on practice problem

increase use of calculator to solve
next-level practice problem

s
practice telephone skills in office

during testing periods

T
able Ill
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 o
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 d
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l c
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 p
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t p
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 d
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G
rading A

greem
ent

Student's IsT
am

e:Phillip
G

rade: 4
Support T

eacher: M
s. Johnson

C
ourse/C

lass: M
athem

atics
Period/T

im
e: 11:30-12:15

C
lassroom

 T
eacher: M

r. Ford

S
tudent Learner O

utcom
e for C

ourse
IE

P
 G

oal or
O

bjective?

Y
es

N
o

.

%
 of G

rade
M

easurem
ent

H
ow

 O
ften?

Solve tw
o selected problem

s using a
calculator during daily review

 and tests
X

25%
%

 accuracy of xerox review
w

orksheet and tests
daily/w

eekly

L
abel tw

o-digit num
bers on flashcards during

X
15%

teacher/peer observation data
cooperative group

recording of accuracy by
support teacher

daily
w

eekly

U
se a calculator to solve .flashcard problem

s
X

15%
teacher/peer obserV

ation data
daily

and check m
em

ber answ
ers during

cooperative group
recording of accuracy by
cooperative group m

em
bers

w
eekly

daily during
C

orrectly dial hom
e telephone num

ber
.

X
20%

data recording /support teacher
acquisition; w

eekly
upon m

astery

C
orrectly copy three m

ath gam
e problem

s
from

 a peer's paper
25%

%
 copies correctly on paper

daily

Support or adaptations needed: enlarged X
erox copy of review

 overhead and w
eekly tests, bold-lined

paper, calculator w
ith

color-coded dots for different functions, peer support for assistance w
ith finding correct

page w
hen needed, support teacher assistance

to office/calling hom
e.

Student
.

F
igure 7

C
lassroom

/C
ourse T

eacher

66
30

Parent

Support T
eacher
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T
able IV

Phillip's Individualized L
earner O

utcom
e M

atrix
Instructional and/or

S
upport N

eed
Individualized Learner

O
utcom

e
Instructional and/o

S
upport N

eed
Individualized Learner

O
utcom

e

respond to greetings
verbally greet teacher

answ
er questions

given a visual cue, respond to
teacher questions during classroom
discussion

m
ake choices

select and circle tw
o problem

s to
solve during independent review

identify/w
rite num

bers
increase tw

o-digit num
ber

identification and verbalize num
ber

w
hen show

n a tw
o-digit num

ber
flashcard

copy and solve tw
o problem

s, using a
calculator, for independent review

copy three m
ath gam

es problem
s

from
 a peer's paper and solve using a
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